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\ 1O CASUre SUCCess,

« IDEAS FROM THE CLASSROOM
Right Off--Writing,

Tcachcrs make new year's resolutions twice, a year—1n January
and again 1n Septgmber when lhc)ureposscss their classrooms
and promuse themselves thaw this year wiH .be special for thewr
students And sb they look foy new approaches. more effective
strawegies. fresh content. Litke that astute old Roman Juvenal
they recognire that “it 1s repetition. Like cabbage’ served at every
meal."that wears out the schoolmaster's life ™

In the Seprember issue of NOTES Plus we are featuring (deas,
that should help to get the new werm off to a fresh and stumuldtmg *
Snning for your swudents—and for you You have only your-
selves 1o thank. for the plus in ¥OTES Plus are the ideas that
teachers across the country - leachers hike you “have been willing
to share

Here are mne ideas for gettmg pens into hands wnh sailes on
faces Several will help students get 1o know each other, one
suggests a new use for old-fashioned copybooks, another should
ease the transiion from video arcade to classroom® All are -
designed to be nonthreateming—either because they are not for
grades. are wntien with peer support, or are carefully structured ’
‘ 4
All In a Thumbprint .
Fingerprints are a umque human signature and the starting point
for an unusual wriung'assessment early in the semester Ask each ™
student 10 draw an amimal or imaginary creawure that incorpo-
rates his or her thumb- or fingerpnnt (You'll need*an mk pad
for the fingerpninting ) Anything from”bunmes to bumblebees,
possums to extraterrestrials. can quahfy

“ %




" When the drawings are complete, ask each student to list ten 37 Last week you decided you would like to live in the zoo
specific characteristics or attributes of.the creaturé; for $xample, {Perhapd your first Week back at school triggered that deci-
- Its name, habitat, eating habits, behavioral characteristis, the sion.) Today you learn that You have been aceepted, but you* -

" reaction It generates tn others. Next, the student writes a topic are required to write a letter to the zoo keeper to resegye, your v

sentence to govern all or circled portions of the specifics list. We' living quarters. Possible homes include the monkey house,.a

share hists and loplc sentences. Students could go on to write a den of bears, the lion's gra.ssiands. trees with the birds, glads

paragraph introducing theyr thumbprints, the exercise can then display cases of reptiles, or your own.special request The

» be a pretest of their ability to write an orgamized paragraph. The keeper is anyious for ydu to fit in and be happy. Alfter con-

example below 15 one of ty favorites. . sidering your physical abilities, diet preferences, petsonality

- b T ) traits, stetping habits, and ability to .adjust Lo new situations,

: m your decision. Write a letter to the zoo kceper that will

\,sea?:ure hum lhat you will fitsinto your new environment.

Topics one and twg may be adapted to "your life-'up to the ~
. presgnt” instead of Yyour summer.” .

Bienda Nuara, Swift Creek Middle School, Midlothian, Virginia

L3 -

. Spinning 4 Yan/ : . ’

Try this nonth/reatemng activily as a prewriting warm-up when
the assighment is a harrative. lt«can also serve as a preliminary to -
" more formal oral assignments or be adapted for retelling litera-
" ture read in clags. 3
- Unwind a skein of yarn and tie knots every few feet befo
L‘isl of Specifics ©t rcwmdn}g it inte a ball. Prepare two such skemns if your class is
. Name Sarge' * : . Bossy large and you prefer to work with two'groups. Ask the class to
2 Sleeps under the porch Jealous * * it n a gircle. Begin to tell a story, unwinding the ball of yarn as
. steps . Alert - you talk. When you come, to a knot, pass the ball to the studerit
3. Likes to fight . Terntorial -on your right, who continues the story ufitil he or she comes tor
4. Eats snakes and birds * . Notsy knot and passes the yarn on. And 50 the tale continues. Studen
5. Alfecttonate P . near the end of the circle may coficlude the story, or the story & ®
. tan continue arognd the group again. If there's time for a new
Topic Sentence. Sarge, a dog with a complex personality, rules story, pass the yarn m the opposite direction, this time winding it
our neighborhood. e bick up into a ball.

Nana E. Hilsenbetk. Volusia County Schools, Daylona Beach, - Juantla Harris and Joan Bereswill, Franklin Shermgn School,

- W

Florida Sy - M McLean, Virginia .

Fd

Summer Retrospect * L ; , .
., . .

Here are three ideas for compositions for the beginning of school ° ‘Sillent‘:e Exchange .

. (or anytume!). The) do away with “*What [ Did Last Summer”, Most get-acquainted activities encourage conversation within the
".and other vicudus vacation wrmng . . v classroom—and rightly so—but here’s one based on an entire
* period of eReative, productive sifence! If students in your class-
» rgom are seatgd in rows, as mine “by necessity are, follow, the
plan given below. If not, assngn students to groups of five or-six.
", Ask students what odt primary form of tommunication is and
: they will-probably say talking, Then explain that for this class
“period their only mode of communication will be writing. From
the moment they receive the mstruction sheet you are about o
. ;ﬁ:lrnh;ag :?g:;l\i::g g‘;:;s;:,hy, of the strip If you like, try dlsmbute no_ words are to be spoken until you sngnal that the
period ‘is about to end. If, after reading the asmgnment sheet
2. Which video game best illusteates your 5“‘;:;““0 You may . <carefully, someone has a question, he or she should write it on &
aish to consider such factors as the advantagés you enjoy, the .l pece of'paper and hand 1 to you. You will answer—in writing.
cvil forces against you, your chantes for success, the humber, Then h&d out the following instructions. 31
and kinds of duties dssigned to you, opportdnities to make a .
fresh start, helpful pedple around you, fortdnate events, and - ??:e qre of silence is as great as that of speech. A"‘
pefsonal characteristics that help you day after day. . ¥ . —German proverb
B ’ . ‘ . T Everything you do from this point on will be in wrlflng.%& one
- is allowed to speak‘until I give a signal five minutes before the
-end of the class period. Regd the following instructions carefully.
Jf you don't yndersta omelling, wrile your question on &
plcce of paper and hand it to me, I will respond in writing,

|. Some American cartoonists have volunteered o draw your
summer experlences Explain which comic strip would be
most appropriate for you. Garfield, Funky Winkerbean, Pea®
nuts, Beetle Bailey, Hagar, Bldndie, Dennis the Menace are
among the possibilities. Consider the personalities involved in
the strip, the lypes of events that seem to dccur gver and over

Ob_lect of the Assignment

2Te wrif€ A\paper in which you describe the students scated in
' your row. '[;l)\elr stmllarltlcs and differences will be the primary

-

*+ focus of this paper. . .
'Melhod .

v 1 Take a sheet of paper for each student in your row, excluding
, ‘yogeelf. Ligt four or five quzsiions -on each shect to be

PAFullToxt Provided by ERIC
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answered by the person roccwmgﬁhat sheet, ‘Don't ask ques-
tions that can be answered with yes or no. Instead, ask ques-

* tons that will he]p you-to describe that person——hobbles or
special interests, size of family, temperament (Yasy-gong or
explosive). Don't ask the very same questions on each sheet,
but do ask everyone two or three of the same questions.

* Provide a blank for the, respondent to write his or her first
.and last uatpe. Write your name at the bottom of the sheet so
“students will know to whom to return the questionnaire.,

. When you have completed the guestionnaires, glve one Lo
each person ufyour Tow. .

. When’ your qucstlonnatrcs are returned, read the answers to
your questions thoughtfully Look for 51mllarmes and differ-
ences among the students in: your row. .

. Begin by drafung an orlglnal nd mterestmg introductory
paragraph about the peoplé m ypur row in general. )

. Now describe each person in g separate paragraph. Do not
begirr the paragraph with “Susie Simith 1s. .. ” or “Susie
Smith likes ™ .instead, begin with thé name of Susie's
hobby or favorite subjec't in school or a phrase desertbin g her
personality. :

. Alter you have described each person, close with a paragraph
that summarizes whal you have learned about the people in-.
your flow.

. Think of an appropriate title. and proofread your paper i

ybu have time -

Due date. Your rough draft with questionnaire sheets attached 1s,
due at the beginning of the period tomorrow. ¢

Cynthia Seifert, Lincoln Junior High School, Mount Prospect,
{llinois L

. . ™
Captain Video and the Composition Class

Il

Ease the transition from summer 1n the video arcade to Septem-
ber in the-classroom with these 1deas recommended for seventh-
through ninth-graders. All of the following suggestions make use /
of 2 home video game,unit attached to a television set.or assume
knowledge of and expenence with thé™:ommercial video games
found In arcadcs

In-class Experlenoe wnh an Atan or Similar Videc Game .

1. “The class writes instructions for hooking up the video game
unit 1o the television. Students tdke notes as you demonstrite
the process. Give no verbal directions but 1dentify each part
by name as you work. After stude:lls have written the direc- -
tions, ask volunteers to follow student-written directions as
they are read aloud. .Help students to analyze why some
directions are easy to follow and others lead us astray.-

-

. Follomng the same format, direct the playing of the game: .’

using student-written directions.
3. Students pretend they are desdribing a video game and its

function to a forclgn visitor who has no knowledge of such

games, ,

. Several students take turns playmg the game a.s the rest of the
clags observes. Students then describelthe actions, reactions,
and emotions of vides-game players.

Following the same format, students observe 3nd describe the
batile or search -or competition of the game. This rmght be
written as a short story or fanlasy .

|
A . ’

Out-of-class Assignment N

- %

_ Students visit an arcade and observe the playcrs Later, they

write a paper based on these observations. We define this assign-
Ment morpe precisely, depending upon the writ mg types or organi-
zauonal schemes we are currently emphasizing in class. ¢

Teress E. Stoops and Judith Gilbert, Yuma, C{'lomdo

L4
1

Autobjogeaphical Poster

The autobiographical posler isa fncndly Scplzpber assignment. -
‘Students get to know one another, and parents ‘enjoy, Jooking at
these posters at oupsfall-opeu house. I use the contract shown
below as a conve)enl way of making this assigninent—and
completing 1. . - : oo

Iutroducing 1 1983

(Please inser your name )

The objective of this contract is to create an autobnographlcal
poster. -Write a definition of auloblography below. Please use
your own words
Autobiography: :
Date due: Wednesday, September 28

~Requirements: Activities 1-7,

Optional: Activities $:14 »
L)

\\
Requited Activifies

I * Date completgd
Ask someont to take your picture. Use & camera with self-
developing film so you can get the pscture fase, If you go not *
have access to such a camera, one will be avallable in chss~
on Friday. \

Date completed
List your vital statsstics. You may include birthdate, height,
weight. hair and eye color. This information will go beneath
your pieture
Date completed <

List at least ten of your favorite things.

Date completed :

Write one or more paragraphs describing yourself. You may
tell about family, hobbies, talents and special interests,
habits, a recgnt experience—whatever makes you special!

Date completed :
Plan a perfect day. Arrange this malerlal to look like a-
schedule. Indicate just what you would hike to do every
minute during bne day.
Date completed ey : .
Qbtain a piece of postgr board. If you are unable to buy t]'ﬁs
use a neatly tnmmed part of a cardboard box or some other *
type of heavy paper. Tape or glye the materials from activitics
t-5 directly on this cardboard base. Yeu may also write on
the poster itself . ‘
Date com ple:lel{7 : =
Decorate your poster with objects that are tmportant toyou
You may use drawings, cutouts, or real objects attached to
the poster. Use your imaginition! Make your. poster an
expression of your individualtty. Be bold! Be beautiful! Add
. a title and the date on the poster. You may call fi."Me in
'83." You may be able to come up with something bettgr. Be |
sure that your name appears somewhere on lhe front of the+
poster. . .

] .

-

Optional Activities ‘
When you have finished the seven required activities, you may- _
have ume to complete some of the optional activities. Remethber,
you must finish the required activities first. Please circle thé

. number in front of any optional activity that you complete. -

8. Design a crest or coat of arms for yourself. Check an enéyclo-' "
- podia if you aren't sure what a crest looks like.” i

9. Describe the anlmal that you think is most like you {or the

animal that you most admire). Explain why. Try'to include a . -

picture of the animal. . WFS ' "

Formulate your personal code. What do you believe in and

live by? . - . .

10,

" 11’ Find a photo of yourself as a baby to mount or; your poster.

« Bencath it write your vital statistics at that time, Just is you
did with the current photo of yourselb

Y
.

3

.




1>~ critique of cach one, You can judge,the class’s understanding of*
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- {2v Finish this thought by writing a paragrapht “If I'couid change '
¢ ~  one thing about myself . . . ." Tell why. . .

13. The story of your fife provides as many interesting episodes
.as any book. Choose one of the following topics for a ‘para-
+ graph based on a true ¢xpenence’ “The ume | was most
frghtened (embagrassed, surprised, proud, tucky, helpful,
confused, tired, happy, careless, giggly, angry, cautious. suc-
cessful, destructive, frustrated, determined).” ’ ’
Your life is full of memories. Wrile about a special ohe' a
favortte animal or toy, a special holiday celebration or pres:
ent, the ficest day spent with your father (mother, sister,
" brother), a pleasant day with a_good friend. a¥special adult
other than a {family member, a day at school 10 remember. a
special place in your neighborhood. b . ,

Nancy P. Logghe, Allendate Qolumbl; School, Roch‘estel{ New
York - L M . .
!

. S /:x
Cliff-Hanger in the Classroom .
When students are out of the room, tapc a trail of large, three-

toed footprints on the flopr, over tables, up the wall, across the
ceiling—be imaginative. End the trail at an open window Then

. leave 2 few clues—an ¢mpty milk canon, candy bar wrappers,

orange peehngs—or clues of your own sinister &c\dsing. When
studenes, return, ask them Lo be detectives and gbserve the foot-
prints and other clues. Then they write stories using as many clues

" as they can find Encourage them to describe the intruder, to tell

why 1L was 1n the classroom, Jo decide where it went, This assign-
ment seems Lo produce stories that everyone enjoys shanng.

DouglacE Kmght, Dike-Newell School.'Bath, Maine

N

Round Robin erting". ’

This wnting assignment encourages students Lo evalyate the
appropriateness of language and plot to a given audienGe and
purpose. Because the writing task 1s shared, its a good way to
get off to a good start with narrative assignments and peer
evaluations. i

Divide the class tnto groups of fotyr or five students. Explain
that all groups will be writing stories peared to aspecific audience
and purpose’ Lhe audience is elementaty school children and the
purpose is an entertaining story that illustrajes a familiar moral
Each student in each group 15 then asked 10 wrile a moral across
the 10p of a sheet of paper Offer suggestlons (*1f at firsl you
don't succeed, try, try again™; “Beauty is only skin deep™ "He
who laughs last. laughs best™; “Good things come to those who
wait™ "One gbod deed deserves another™) but encourage variety
wnd independent selections.” ’ .

Each student then begins a tale to illustrate the moral he or
she selected, keeping in mind that the story should be appropriate
for youngsiers in elementary school. If you wish, suggest “once
upon 2 time" beginnings.

. Alter two or three minutes, signal that all papers are to be
passed Lo the 'next student in the group, After readigg the moral
assigned to the pa[;er and the tale as begun, the studest continues
the story, keeping purpose and audience 1n mind. After several
minutes, the papers are passed on again. Repeat until each
member of the group has contributed to each story in the group

.and slory origwinators have again received their own papers.
Increase the yme allowed for writing with each exchange so that
studenis can read what has been written and reflect upon the
course of action. Originators of stories then conclude their stories,
reinforcing the morals, -

When the tales are finished, ask eacb/éroup to tead through
its stortes and choose one to be read alpud to the-class The
choice should be based on the story’s appropriateness to jts
audidfice and its success in conveying the moral,

As the chosen stories are shared aloud, guide the class in a

the roles of purpoéé and audience by the appropriaieness of ‘the
story each group chose to rc,pl and by the subsequent evaluation
of the class. .

Linda Frisbie, Owego Free Academy, Owego, New York
+ -

4 ington. D.C.

5\

¢ *Copybook Composition

Swdents in remedial or hasic composition Cdurses need to wrile
frequently, and they require individual encouragement and cor-
rection -Such students should do at least part of their writing in
class 50 thal thedinstructor can work With_process and ¥ tha

* students do not have inappropnate help. In a class of more than

twenty students, however, it is -impossible Lo glance over each
student’s work m fifty minutes and make significant edmments.
‘Even with a smaller class, oral comments are soon forgotien.
Old-fasmoned copybooks (or ths larger size bluebooks), about
cight inches square, with aboul forty pages, can solve some of
these problems. {Their use 15 perfectly suited 1o classes in which
students write paragraphs, not fully developed essays. .

The first time the copybooks are used, | ask the entire class to
wrile on the same topic for about Lwénty minutes. Students are
instructed 10 write on the lef side of a double page-opening,
filling no mbre than one side. | use the”right-hand page for
corrections, comments, general encouragement, and the student’s
next sndividual weiting assignment. Because there is plefty of
toom, correctigns can include words L0 look up, grammar points
to review in the textbook, even briel exercists made up on the
spot 1o teach a iroublesome pownt Most amportant, the next
paragraph assignment Ysnade according 1o the student’s inter-
ests, abilities, and needs' an expansion or continuation of the
previous {opic if the student seems intergsted: a.question pursuing’
a new Lopic or a point raised in class; an encouragement to a shy
student gr a reprimand to an unruly ane. The genero’&-space
allows the instructor 1o wrile ccrrections exactly where they
apply and sull leaves plenty ol roor for other comments and the
next assignment. L :

After students write in class, T finish corrections tn Lwo or
three days but do not return the copybooks until the next time
the class writes in them. The books“are not 1aken home until the
end of the semester; otherwise students forgst them &n the day
they are needed or compose assignments al home and merely
copy them in class. Students are asked not to tear pages out of
the copybooks (the corresponding back page falls out:of the
sewn or stapled binding): they are ehcouraged to corect mistakes
ncatly but are not allowed to recopy merely to produce a clean -
manuscript. - . * :

. There are some disadvantages to the use of copybooks. A

. stack of them s difficult 10 carry linless students use the same ~

size and style; this can be achicved by ordenng them through *
school supply or a bookstore, Two dozen copybooks do add
considerable weight to a bookbag or briefcase: although the
advantages teally do "outweigh” the disadvantages, the phrase
does not immediately recommend itself!” )

A major advantage of copybook compdsition is that a stu-
dent's accumulated work, with corrections, 15 wrifien in the same
book. Unlike fle folders of student papers, copybooks do not

" take up office file space or éequire that folders and files be

prepated. As studenis write in class, you can turn back and
temind them of corrections made on'previous paragraphs. Com-
ments and corrections are not limited 1o what czn be written in
the matgins, and the page of commentsTrequeitly assumes aspicts
of a dialogue between teacher and student, becoming much more
meaningful than circles in red ink or cryplic references’to a
handbook. Some copybooks evolve into journals. Probably the
greatest advantage of this method is that every assignment is indi-
vidually planned for each student. The student who needs to
correct and Tewrite an assignment can work beside Lhe student
who is progressing rapidly with 2 challenging topic.. Neither is
hampered by the other, and neither must wait to speak with the
instructor. . )

Kaaren M. Holum, University of the DISII‘I.C?O[ Columbia, Wash-

L]
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IDEAS ‘FROM THE CLASSROOM
Words at wprk'-:and Play

.

We can't be sure Il Wallace Stevens would pul English teachers
among those “for whom the word is the making of the world,”
yet it is our affection and respect for wortls—powerful, elusive,
1llus10nary—that in large measure, for beue.r ot f6r worse, has
made us English teachers.

In the November 1ssue of ﬁOTES Plus we bring logelher

* .iwenty activities that focus on Words. There are word games

to spark mterest i{l unfamyliar words and to encourage us.to
sec new potenttal in old ones, sentcnces that ask us to consider

the vanety of work orders that cBn exust for many sets of words,

and writing assignments that grow out of ti\c fascinating possi- '

bilities inherent in a single word-—from-a Ytrange Rame in the
phape book to an exploration of Emerson’s diclum that “every
word was once a poem.” And finally, there are the words that
- grow out of silence —word hsts compiled while w‘ewmg non-
narrated films and the eloquence of words spoken in sign

Ianguagq
o N

Word Charade .

This word game, which folidws some of the principles of an
old parlor favonte, provides a lively and effective method of
reviewing and develo gmg vocabulary. Begin by writing the

following on the cha!k oard. ey *o

... Hlegal words zmd acteons:

No proper nouns (capitatized words}
No foreign ‘words

.+ No hyphenated words .~

*No inflections (voice clues) | .
No gestures (facial or hand clues) . . .

Dihdé theclass inlo (%o teams, the Doors and the Windows.
Select one student from each team and seat those two-at the
front of the room. Write the 'same word on two 3* * 5* Sards.
Give one card to student X and the other to student Y-

The object of the game is for X 10 get hisor hetleammates

to say the word that is written on the ?rd before Y gets a

response (rom his or her team. X.and Y attempt .10 achieve
this gozl by giving onc-word clues withdut usmg the 1llch,l
words of dc1ions ltsted on the board. ;

X-and Y ahernate, X gives a oné-word clue to the student
seated in the first seat and row on the Door side of the room,
If this student guesses the word.*the Door team receives ten
points. If the student does not guess the word, Y gives a gne-
word clue 6 the student seated In the first séat "and"row on the
Window side of the room. If this student identifies the word,
the Windows-reccivepoints. If this student fails to guess

. the word, X gives a clue 1o the teammaie s¢ated in the second

seat of the first row. If this student guesses lhe word, the Doors
cagn cight points, .

Play continues in this manner until the word.\s idemified or
antil its point valie is nil. A second word is given, and play
proceeds. The first team to-accumulate twenty-five points'is
awarded a bonus point. I the team scores a shutout (25-0), it
r%qvcs two bonlis points. Wheh one team has accumulated

enty-five points, X and Y are replaced by teammates,

- - o, .t

;] ' >

Rcmember orlly one leam mefnber gwes cfues and 0nlrone
leammate al a time responds 10 each clue. Team members are
not permittéd to consult with ofe anothers A panning total of
one hundred paints decides the winning team.

Edward S Dermon, Herricks High School, New Hyde Parks" ™
New York
Speltbinder. o y
* - [

1 offer this word game for your collections. It can be put on,
the board in a.moment and will challenge the tlass for several.
more. Here are the directions. .

Students score ten pomts‘fpl‘ng all the letters in the word
debaters to form two other words; rate and beds. for example,
or rest and bead. They then score two points for each word of
four lelters or more that they can find among the Kiters. 1
encourage them to Iry te score at least fifty points.

{

Shurley Newsom. Dartmouth Jumor Hagh School, San J Jose,

" Califorsiia

- L]

A Word 10 the Wise Is Worth Two In the Bush

This fet of mismatched proverbs can be sed m a va‘new of
"ways—-as a challcnglng'lndmd ual or small-group activity when
“the best laid plans have gone awry; but' especially. as 2 prmg-
ard to tbe discussion of folk expressions, clichés, and popular
taphors. Students “'L enjoy unscrambhing them, and a post-
rtem discussien Will turn up interesting vanations on 1hese
pMaverbs as well as addmoys for the list.

1. Don't bite afler.the horse has‘ been stolen.

" 2. Where there’s smoke, the mice will plays

L]

3. He tha: giveth and eal il too
4. All'that glitters spoils the barrel.
5. Two heads spoil the broth,
6. If you play with fire, Mock together. ~
7. No use’crying, can' change his spots. :
8. You can't telf a book before they’re hatched.
9 The early bird laughs best.
10. If the shoe fits .now lie in it.
1. The grass is always greener tw

{

. 12, While the cat's away, dogs le.

13. Don't put all your eggs into a wound.

14, QOne rotten apple, what you sow.

I5. Toq many cooks are better than one.

16. Mighty oaks can sink a large ship,

17 1t's an ill wind that is better than none.

18.- A small hole gathers no moss. -

19. Use honey over spilt milk .

20. You can't have your cike until you come to them.




~D

. You made yGur bed to skin a cat.
. You can' teach an old dog by its'cover..
. People who five in glass houses never boils:
. One man’s meat isn\ gold. ) : .
. Don count your chitkens, you may get burned.
. He who laughs Ias‘l/lf:s deep. ’
. Birds of a feather ffom little acofns grow.
\ JU's the last straw that shall+eketh away. ~ )
. Don'\ throw out the baby that lays the gqlacn eges. .
. 1Us too late to lock the barn door in one basket.
. A watched pot catches the worms "
" Rats désert,is anothez.man’s poison.
. Dont rub sglt and I'll scratch yours.
. Don.try td teach new tricks.
. A stitch in time 15 in the eating. N
. The proof &f the pudding into the ﬁg‘c_j
. You scratch my back -on the other side of the ferice.
. ©Out of the frying pan there’s fire.
. You reap off more than yoy can qhe';v‘.
. Letsleeping fishes to swim.
. Don't cross your bridges with the bath water”
'+ The leopard shouldti throw stones,
. The squeaky wheel blows no one gobd
. Sull‘water is worth two'in the bush.
5. -Don't kill the goose, wear i.
. A rolling stone, a 3inking ship. -
. There's many a slip breaks the came{l‘s back.
A bird in the hand gets the grease.
49. ‘Half a loaf saves nine. ' ¥
50. There's more than one way to catch flies. .

Marilyn Kahl. West Covina High School. West Covina,
Califorma

g

-
.

Word Rumimgge .

This activity, adapted from Herbert Kehl's Reading, How To
ABantam Books, 1973), can be used 2s a group (ntroduction to
individually created “found” poems, but 1t’s also useful in units

on sentence tonstruction and variety and when grammar com-

potients are under discussion. . .

Ask students to cut words and phrases from newspapers
hd gnagazings and paste them on index cards: back for more.
next’ vear. today’s, @ threat of. is, attack, America’s largest.
Divide the class into several groups and deal out thgcards. Be
sure each group receives several verbs. The first stUdent in a
group lays down one card, the next adds a card from his or her
hand before, after; above, 'or below the first word, and so on

* around the circle until all cards; or s many as pdssible, are lad

out, Everyone works together to make a collective statement—
logical or ridiculous, Sometimes poetic and haunting. This is a

* noncompetitive game with no winners,

» In subsequerit rgunds students can look for a poem hidden
among their word deck and-paste the final version on a large
sheet of paper.

The words dont need to come {rom magazines—although
typb.yariatiohs are sometimes “inspirational.” Instead, pass out
several blank cards to tach player and ask_students to put any
word they choose-on each card | Collect, shuffle, and deal out

»

the cards. Groups can exchange 31 or parts of their word decks

in subsequent rounds. The variatipns are alfost endless!

v Barbara Paterson, Geoge H. Moody Middle School,
Richmond, Virgin

i

Picto-words
L ™

. .
AsK’students to illustrate a word that ends in -ant: gallant,

pedpnt, pennant, distant, miscreant, elephant. The ant colony

of words l!’fal rt_:s!.llls makes agdelightful display. {The basic
idea for this activity comes from A4ntics by'Patricia Robbins
and Tdm Fenton,-Simon and Schuster, Fireside, 1969) °

Follow up with word pictures—pictorial representations
achieved through the arrangement of the letters, as in cup and
swan below, or an arrangement of letters that conveys the
meaning of the word as in convinuous. 1 -

~

-

_6 Lt .. éa
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Chris Davies, Monticello Middie School, Longvieiw,
Washingion

Gizmos—When Words Fail -

- Creating gizmos, it sebms, also encourages creative thinking, *

about wiiting. 1 divide the class intg several small groups”and
give each group the following materials: several six-inch squares
oLl:ardtgoard, four toothpicks, two rubber bands, one large
paper clip, scissors, glue, and tape. Students have [ifieen or
twenty minutes to create something, their-giemos, out of these
matcrials. Marks may be made on gizmos with a pen or percil.

Gizmos have generated a number of writing projects in my
classes; among them are these, =

to‘introduce lhcir‘g_iz,mo on the market. Such an assignniént | .
might include writing a television ad or assembling a maga-

L Advertiscments. Students develop an advertising ca.mpaifn
. n

zine or direct mail ad.

- Dialogue. Students compose a dialogue between the inventor -
of the gifmo and a’newscaster or the host of a television
talk show. .~ .

. Letters. Students write to the development division of a
manuf acturing company, hoping (o convince them to manu-
facture the gizmo. They also compose the reply.

. Fiction. Students compose a shorj story in wWhich their
gizmo plays a major role. oo

: Poetry. Gizmos provide an excellent opportunity (o intre-

duce students to simple types of péetry such as cinquain,
haiku, and diamanté. . .

Hildegard Fifchs, Whitney Young Ju)uor High School,

7=

&

Clevelond, Ohio .~

£
.
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Creative Compounds .

'Here is a word game my students enjoy. Coples can be dl,s- e o . L.
tribated for individual or small group solution, or the class list shoutq be words that describe people and theirpersonalities.
can tackle the task logcther if you wnite the words on the The words you choose should be ones Lhat you've seen before
chalkboard. ; . . butare not }ft a pan of your spontancous vocabulary.

. + Step threb. As soon as you have found these twelve words,
Drrections, Write wn'the blank space a word that can be com- choose your favorite two and pnnt them neatly. along with
bined with ¢ach of the following three words to creaie a new their definitions and elymologies. in the section I have teserved
word. For example. in the first item the word bath can be used 4n the chalkboard. ' .
o fortn bathrobe. steambath, and birdbath Step-four. As Lhe list on the chalkboard grows. copy it on a
bird . sheet of notebook paper. Number the entries and include word,

¢ definition, and etymalogy. _, ’

Step five. Study this list of words with anolher student.
fly shoe " radish Working as partners, devise a way 10 pantgmime one of the
dew bee comb words you contributed to this hsl. This means you will take
bag coffee statk .part in (wo pantomlmcs——onc for the word you\hose and one

wall cold for the word of your partner’s cholcd
Step six The test for these wo)ys will bé made’ up by you.
Wrue a question for each of thedwo words you contributed to
up hot hfe . the class list—questions that can fit a.matching, multiple ch oiee,
down stone goldeh of fillin‘the-blank formar. "Later a ditto®divided inio these-
* cake blue cottage . three qucsuon categories will be circulated angs you'll pnnt
hut skirt roots . your quesuons in the appropriate section.

robe steam
book post lour

—_ .+ key

leaf berry window

0 M B w N =

table - * coun bow Liz Mathewson. Tah Juymor High School, Maple Va!.'ey,
—* line :‘p . hght . dress Wa-'»‘hmgwn }'%(p

1, end shelf marker G

15, — hole brake servant )

16, _hop & _ pool cable

17. ~ lne . busy . spelling

18. fore .. bowl . painting

19. day | house *weight

20, s made cuff " left ’ = ‘

And should a cprfl[a/?und onfound, here are thejn_mswers These Lwo exercises help students think about characterization

and setting and are useful as prewriting activities prior 10

. ; tg,;:;é/ ’ ‘ f:::.sls . ) writing stofies or as an introductory activity'in-a short stary
3 kel . " head (up) . unll You'll need an old phone book and severa) road maps. °
Ao ey ] ‘14, book R , _ + ' Characterization. Give each-student a page of two from an
.S ear. hand (man) old phone book, preferabfy one from out _of town. As students

6 vtone . ) " car scan, the .columns, they should iry to picture the people 1o
7 . . .
8.

What's in a Name? ' ..

bay - 17, bee whom the names belong. Sometimes the name of the street-
line , . Gimper also triggers associations. When they run across a name that .
9. touch - Tight appeals (o them. they write a short description of that person. «
190.. cheese ’ ) Y hand., Encourage students to make the character come alive by giving
- - A specific details about physical appearance, job, hobbies, friends,
' fanet Woodward, Bellevue and Seatile School Districts, dreams and ambitions. . R
Seattle, Washington . Seremg. Cut up several old road maps into pi¢ces approxi-
malely>3” x 37, Avoid sections that include’ names of familiar
cities. Students then choose a name on the map that seeths like
a good place to dc\fc]op as the setting for & story, going onto
Here's a mini vocabulary unit by students and for students— | list details that help to create a setting—geographical features
from compslation of the word hst to evaluauion of its mastery. such-as mountains, rivers, lakes, and foresi3, scenic of cultural
Sit back and enjoy it. I think you'll be pleased with lh‘ﬁ quality altractiong; industrjal deyelopment.” *
of the bst; it may even be gupenior to one of your own Yevising. -
I know youll ge delighted with thg lest scores! I prepare a Dénna’ Wef{”" Castade Middle School, Longview, Washington
handoutl simllar to the one outlined below, due dates -are in- .
seried, and from then on it's their show.

+*

Yocabulasy of the People, by the People, and for the chplc

, -
People Words ’ .

.The purpose of tllls assighment is Lo enlarge and improve the
vocabulary we use in talking and writing about people.

Step one. Liswfour words that you use frequently whert you ’
talk about people. Two should be positive in nature, two nega-
tive. (I often hear you use words like nice, cool, creep.)

Step two. Using a dictionary and thesaurus, find three syno-
nyms for each of these four words. Wirite'each word along
with its definition and etymology on a sheet l:{ paper. You
needn't limit yourself 1o pl‘ecuc synonyms "but the words you

PAFullToxt Provided by ERIC
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Fletionary e

L

This popular word game from e 70s has been used very

_ successfully an composition classes where students, many of

whgm are hnguistically insecure, siudy concrete and abstract
words. the use and abuse of language. and word ongins In
spite of ity populanty, few teachers have a written set of rules
for the game Here 15 a2 handoul that can be gunen to your
students. whorcan then emjoy themselves for the next hour as
they gain svme securiy over that “fixed™ language of theirs
Of course, these rules can be modified to fit yaui needs.

I Divide the*class inte groups.of five or six Students. Each
group needs a dicuonary and index cards. ™

2 One student in each group is given the dictionary and selects
a word, 1t may be common or obscure but not a proper
noun That swudent then records,on an index card one of
the defintions found n the dictionary for that word

3 The dictionary holder naw tells the others in the group what
the chosen word 15 but does not reveal its definition Each
of the other players makes up a defimuon for the word.
trying to second-guess the dicuonary definiuon (1his 15 why
the game s czlled Ficttonary), and wntes tha definition on
an index card .

4 The diCtionary holder collects the widex cards. shuffles them
together with the divtionary definition, card, and numbers
them The dicionary holdet then reads aloud each defim-

~ uon in turn  twice Il he or she laughs while reading the
definitions. a fou! may be called and the round of Plgy
‘voided :

5. Bmch of the other players, Withqut discussion, chooses the
most likely defimtion to be found 1n a dicuonary and
records the card number of that gefiniion, *

6 The round 15 now completed except for scoring. Each player
whyy choosds the defimuon written 1n the dictionary earns
ten points A player whose fictionary defimition 15 chosen
carns fifteen pognts The dictionary holder earns twenty-five
points if no one chooses the dictionary defimuon. The first
player to accumulate one hundred points wins the game.

7. Players take turns holding the dicuonary, and the process

« described above 15 repeated. *

John D. Beard. Lansing Community College." Lansing.
Mchigan . .

Word Detection ' "

Divide the class, into team@of four or five students. Prepare
packels for each team containng letter cards that, whei
arranged_correctly, spell words from assigned reading of from
appropriate \chbular) or spelling lists. Assign p alues to
cach letter, as.in Scrabdtle. and wnité the point value on each
letter card. , '
Aler 1 distrnibute the packets for the first word, I explain |

that cach set of letters can be unscrambled to spell a word that
uses all the letters | allow four minutes. for stugt‘nts Lo discorer

- that word. | then grant.one additional minute f9r thent to spell
_“another word from that set of letfgrs, a watd with the highest

point total they can manage. Sinct_assign the same word <
cach group. | ask students 10 shseld their cards™as they spell om
words. ! also stipulate English words only and no proper nouns.

Plurals and alk verb forres are acceprable, but words must be _ -

spelled corgectly 10 receve credit. As we progress through the
ward packets, students earn points for unscrambhng each word
in turn and for recombining its letters 10 make another ward.
The group with the highest final score 15 deslared the wi nner.

Susan K. Brown, Knappa High School. Astoria, Oregon

’ —

- &

Varistions on a Theme Called Yoeabulary

[] . . ‘.

Below are two acuvities I'd hke {o share for introducing new

vocabulary words and reviewing old ones .
Word resear h. Write the words yOu wish le present on shps

of paper and place them in a hathsk cach student to pick

« wne Students then “research™ the words, including meaning(s), -

part of speech, related forms, examples of phrases 1n which
the word 15 used [ encourage them tu use an‘unabridged
* dictionary. All of this information 15 recorded og one side of a
” * 127 shget of construction paper. On the other side of this
sheei, the/student pasies a magazine picture that dlustrates a
sentence using the word. The sentence 15 whitten bepelth the
piciurer These picture sheets are an excelleny way for students
10 review vocabulary as a class or by themselves; and they
make attractive bulleun board displays.

Spelling squares. Cut small squares (app\rpmmatcly 37 =37
from construcuon paper ih two colors Print the leners of the
alphabel on 2ach set, for example, twenty-six yellow squares
and twenty-s1x blue ones. Divide the class into two teams and
distribute the yellow squares to one team and the blue ones to
the other (the larger the team. the fewer squares pér siudent).
Students holding only one square should be given a vowel «f
possible, * - ’

Begin by gining the wellow team clues for 4 word you have
in mund - clues such as definstton, a syNONY M. a context clue.

. Members of the yellow team rfunk © no talking allowed -of a
word that matches these clues After several clues, call “Go!"

Students on the yellow team now atiempt to spell out the word .

- they think you have 1 mind, each student being responsible

for calfing out the letter or leuers he or she holds at the ap- %

profriate time No prompung s allowed

Students are motivated to hsten carefully bcé;iuse they’on‘l ,./"

want 1o let-their team down by not being ready to call olt the

letter for which they.are responsible If the’ word spelled out”

15 the correct response to your clues and if it has been spelled
correctly withoul long delays between leuters. the.team earns
a pont The blue t¢am now has its wrn. ! think you'll be
surprised by the cencentration engendered by this game

Martyn Lee, Haddonfield Memoriat High S hool,
Haddon{aefd. New Jergy

r

Close Encounters of the Word Kind T

Emplrasis'on words as the advgruiser's 1ool is agpoint of dis-
cussion in sophomore journalisth We began the week by
asking eachi student to think. of one word with which he or she

would like to work. Ainong those chosen were black. joy. bear;

- team. and teacher., Volunieers placedstheir words on the board,
and students were askeg to tell whal the words meant (o them.
It soon became evadent that we hape reacuon patierns to
various words, atd the quesuion of Why we react to words as
we do soon came up. This led e further discussion about the
umpottance of word choice tn wnting news and in newscasting.

S. 1. Hayakawa’s articlt “How Words Change Qur Livex™

was then distnbuted. Hayakawa discusses fixed reacuions to
certain words and symbols, and why people react as they do.
His obsenvations reinforced and extended our previous discus-
sion. {1 didn’t assign the arucle first because I wanted students
to discover and formulate therr own ideas independently.)
Students wefe then asked to look for newspaper and maga-

v zne advertisements” that show how advertisers use various

words and symbols to convey meaning” They also went on o
make up their own advertisements. iy -

. 4ne of the most sigmficant results of the week’s actvinies |

was that students were beginning to ask important quesuons.
Do produtts really give the consumer what they propose? How
does the advertiser use words? How gullible is the consumer?

Elaine Markapoulos. Toledo Public Schools, Toledo. Ohio

. ™
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- Scrambled Sentenees

' »

1 ‘use scranibled sentences to show the vartety of word orders

that exist for many sets of words and Lo provide practice in
senténce recogmuien | - L ’

Write a scrambled semienceon ilte chalkboard: sometimes
| write one each day for several eonseculive weelfs. sometimes
| write each word on a separate card and tack the cards
in random order on the bulleun board Ask students 1o un-
scramble the sentence and yrite 1t on a sheet of scrap paper.
Sometimes | ask them to write 1t 10 the top margin of theiwr
homework In addwion 10 unscrambling th¢ sentence in an
acceplable way, wotds must be copied corredtly and the sen-
tence must be correctly capitalized and punctuated .

From time 1o ime | make other stipulations arrange the
words in at least two meaningiul word orders: rewrite the

* sentence as a question ot a command: labe the parts of speech
or the parts of the sentence: write a sentence Lhat might logl’:ﬁly
follow (precede) the unscrambled sentence The sentences you

choose can he simple or, complex, depending upon the task or -

combination of Lasks'you assign

Peggy L Papruan. Watkins Middle Schugl. Pataskala. O

101 Things to Do with a Dead Sentence : .

The cartoons 1n Simon Bond's 10F Lses for a Dead Cat (Crown
Pubbshers, 1981) sell this assignment to teenagers, bui othér
acartoon collections on a general theme could also be used

Begin by tearing out the pages of-the book. distnbuting the {

sheels to the elass, one or two per student; until you run oul,
TFhe assignment is to wnile a one-sentence description 3f what
15 being done with the dead cat wn each cartoon Students
exchange cartoon sheets as they finish The catch No sentence
about any dne cartoon may begin with the same word By the
time students get 1o the tenth senience, they are stretching
their minds for new ways to begin. Al this pownt the assignment
becomes most effecuve Varauons in sentence structure be-
come the only way to complete the twenty-senience minimum
that | place on each cartoon Spints in the class run, high
because of the “subject maitter,” and even my ‘most reluctant
writers produce more creative sentence patterns than 1've had
from them'thus far in the course

Mary Kim Trefenbach. Francis Howell igh School.
Weldon Spring. Missourt § .

* -

Waord Spotlight 1
As | searched for ways to.lncorporate the teaching of vocaby-

lary info my curriculum without handing out penodic Lists of
twenly words, | hit upon the 1dea of focusing student atignuion

I think students will come across again eithedyin reading r in
watching television | write the word on the board. and we
take abouyt- five minutes of ¢lass ume to discdss the word—
deflinitions, ongins, root. part of speech—\.}rhatevc!‘ seems es-
pecially interesting and usefuil. The next day 1 provide slips of
paper (to make sure the work 15 done 1n class), and students
spell the” word, wnite its defimtion, and provide an’ otiginal
sentente [ chelk these sentences for grafimatical and mechani-
cal accuracy as well as fluency. il you hke, offer a bonus for
students who spot ong of these words elsewhere At any time
duning the scmester and bring.it (o the class’s augntion—in
newspapers, newscasis, lextbooks, #ven cereal-box prose

Afifia umbe Hot Sgn‘:;gs Hfgh'Schoo}. Ho}'.s'”prings. Arkansds

on just one word ana time. Each day | selec? word, one that .

L)

¢
4

" ings and §urﬁng These films proyide nch ¢

“

The Words in Silent Films

I use short films without narration ot diatoguc 1o enliven the
sludy_qf vocabulary and grammar While wcwm‘g. students
compile word,hists of various sorts action verbs. descripuve
words and phrases, even “-ing” words for gerund and participle
exerciscs Brief film-based writing assignments can follow
Fhave used films on hang ghding. slﬁmoumam chmb-

d r andd 1extures as
well as acnon and unusual camera effecy@eThe word hsts are

useful in follow-up dliscussu)ns and ¢xerdises. and both students
and teacher have been informed about unusual and imeresung
subject matter ’

3

g Van Vukle. Indian Vallev North High Sohool, Mu;;a!e’.,
10

.

%

Buddy, Have You Got a LUMO 12000?

This assignment can be recast to f&l various arcas of language
arts. but 1t is most appropnate in 3 umt on the language and
téchniques of advertising At any ume .t seems to produce
surprising and emtertaining results  Ask students to take a
common object such as a paper clip. a fingernail file. a rubber
band. and make 1t sound like the greatest invention stnce the
wheel. I ask students to give the abject a fancy name but never
to state exuctly what 1t 1s. Later, the class will guess Here 1§
An example, Y

Drop everything and grab the phone. Here's a hot deal
you can’t match anywhere. For g mere $19.95. you can own
the colorfully upped LUMO 12000. which incorpdrates
sturdy Rocky Mountain fine 1p a versaule. compact, light-
weight form, whuch™¢aa easily be carried aFound in your
pocket or purse. No.moveable parts and single-urtit con-
struclion maerually one-step starting in even the
coldest of weattier. With a mere flick of the finger. the bio-
degradable LUMO 12000 should start instantly every time.
Its uses are unltmited—use it to sterihizg operating instry-
ments, have one on hand 1n case of a power shortage, dse it
as the key ingredignt fora romanuc eventngn front of the
fireplace If you are an outdoorsperson. the LUMO 12000
coutd be your key 1o survival = ¢ .

WARNING: Not recommended for children! .
Don'L delay folks' Phone tollfrce 1o 1-800-999-3474 to order
yours loday. | ' :

Kewh AmScough and Jock MacKenze, Eastview Commuinity

School, Red Deer. Alberta. Canada -

Sy .

- -

Ferreting Out the Weasel Wagds

Developing students” crincal thinking skills is one of the essen-~
hals“of English, and_a umt on dodblespeak can help bring

about this development. Alter you have presented the concept

and forms of doublespeak, give students a chanc¥ to apply

what they have Jearned. I ask students 1o select ope piece of

Junk mail that comes o théir homgs (Reader's\Digest Sweep-

stakes provides an excellent’example) and to analyze the tech-

nique ol persuasion used by the adverusgrs The following

areastof analysis serve as'a guide.

_I. The envelope. Are there pictures on the envelope? What are

* they? What are they designed to do® Any slogans? Other
words? . - .

2. Choige qf words. What words are, used 1o describe the
product? Point out examples of words used 10 make the
item seem as altractive as possible. *

+

k4
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" My students en)

3 ‘Douhicspe‘c\k tcchmqucs Look for wcascl wérds. unfimshed
.comparlsons. vague words wAlso loak fot places where the
prominter comphments the consumes. says or impfies tha\
we're different apd unique .

Cost Look at theordet blank How much exde iy will you
hase to pay 10 get this iem™ What ¢xd 1y are you signing
yourself up far if youdecide 10 say yes

Pictyres Do the pictures represent doublespeak” ls the tem
shown acrual size” How dothe piciures make the Product
look appealtfig and.atiracuve?

Evalmauon In a separag section. give your OWR opmmion

- about how good a Job the advertisers did i trying 1o sell
the protiuet Even o you are not persuaded *to buy the
product. do you think that r@ny other people mighe be?»

. These junk mail analyses may be presented 1n a booklet”

or as a bulleunboard display. The result of this project has

been a greater awareness of adverusers’ techniques of distortion -

and deception and a willingness to read more crmcally .
Jeff Golub. Shelton High School. Shelton. Wastingron

-

The ﬁrﬁsic--Anxd the Words

the following writing ésmgnmerﬁ. and 1

have‘generally been pleased with both the content and the

something

- organlzatloH aof ghewr papers The assignment sheet [ use goes

. o
Music 13 the product of a culture and. therefore, like any
ar form, |E)a comment on that culture Choose three current

pieces of pppular nrdsic and 1n an essay of al least five para-,

graphs explan the comment the lyrics make-on.contemporary
American s0¢tely. Your paper must include the tides of the
songs, 1f possx]:de us¢ the names of the lynasts and pcrformers,

especially if theilatter seem to be important 1 making the

culturaFgomment
The Sontrélhng generalization you devisé will determine the

success® ot the frustration you experience with.this paper. Be

_ sure hat idea 15 stated early in the paper and can be con-

vinciftgly illustrated by the three songs you sclect. Copieswof
the lyrics will be helpfulin building your case,

Kerry Crisp. Sedro Woolley High School. Sedro Woolley. -
Washington \ » 4
- . * * p +

Every Pogm Was Once a Word

-

E,pr me this activity 15 a playful reversal of Emerson’s dictum.
“Every word was once a poem. Every new relanen if a new
word.” ” -
Assign students 1o look through magazines and newspapers
for at least two nouns that catch their fancy. Each noun s cut

out and pasted at the 1op of a kned sheet of paper. If you

prefer, bring i a collecuon of papers.and magazines and give -

v

students ten minutes of class ume for the chpping and pasting.
Studcnls should mm),each sheet they prepare

When the. nouh sheets are ready, distnbuie one to each
student but not one prepared by that student. Each student
then hstg at least ten words that describe the noun at the Lop
or.that aré associated mn the student’s mitnd with that noun. For
exsmple, hege is the hst generated by the noun datsy.

. Innggent
httle girls,
petzls
pollen
field
daisy chain
wind-blown

fresh . N :
pert

while

wilted

Summer

v faded- -

oId -fashioned

Ly

o

-

g 8 complete (except for the occ

]

)

Ata sngnal from you, students exchange papcrs égam Ths
“ime the recipient uses thesnoun and At least four of the words
from the List 1n a semence, For example. The pert white dasy
ctutched n the hule girl's hand will soon be wilted '

_Finally, the sheets are returned 1o their originators. who are
asked to write a paragraph or vene about the noun using any
of the previougly wtlen matcridl, that seems useful. At this .
siep | encourage sfudents.to look ap therr nouns in the dic-
uonary and lhcsaurus Here are two end producis of the moun
darsy . '

A paragraph

" oAt High Noon. in midsdmmer.. we sat in my uncle s Neld
makigg daisy chalns. White: yellw and green. White,

*  yellow. and grecn. White. yello»i‘ and green. And so on.

Pretty soon there was nothing but buzzing. sizzling, and

sweauing And wilting ~

-

And a poem
A (ield 5t s sum now— ,
+ White daisies befiding, swaying, saying
That all things fade and'go.  ~

5 Anonymous Coniributor

It Goes without Saﬁng

I've coriie 1o believe thal one of the best actwlucs | doﬁl
English classes 15 to téach the Manual Alphabet of the
(available in many books, for example,.Lottie L. Rieke

The Joy of Sigmng, Gospel Publishing House, 1445 Boopville
Avenue, Springfiéld, MO 65802 concentration of studghts
nal “Wait!” or "Show us *
again!™), and ninety-nine percent of my students love 1# prao-
tce it over amd over |

1 use Lhe alphabet as par of a unit on disability awareness.
Students must prove they cafread as wrell as “speak™ to olhers
using the manual alphabet along with words and phrasss we
" learn in sign (An}.encan Sign Language)- as part of the inal
exam, They éxperience, “deafness and other disabilities and”_
wnite aboul their experlenccs The sign alphaber, however, is
easily incorporated into other areas of the English curnculum.
Here are a few ideas for launching.the projecs.

Spelling. Finger spelling i combination with oral and
written practice works Wonders. We practice total qommunica
uon (TC) by Baying the létters as we spell, at {irst. When

. ~ Students.become more proficient, they spell the entire word -

and séy it only when they have (inished spelling it. , .

lzarnrng ngnes. Go around the room, asking each suidenl
in turn-to épell out his or her name. Call on Student A to
finger spell the name of Student B without taking eyes J1f that
student and w:thom speaking. B may help A if A hits a-
stumbling block‘




- / . . b
- , .

. . Lo
Opening and cléfi;g claks. Instead of standing quictly star:
ing or flicking the lights off and oh or shouting over the arrival
din, finger spell the day’s topic in front of everyane. (It helps
th learn/teach signs for good morning, today, we, ahd s0 on.)
The class will settle down and focus on Your hands almost
irmmediately, Nobody wants to miss out on being the first to
translate, and it centers attention where you want it to be. .
. A simtlar procedure works for concluding a class. As those
last few “itchy” minutes arrive and students begin packing and
-fidgeting, try running through the alphabet with everyone. The
silence and concentration that are required draw tgl’meir attgntion
from the door and. the clock—and help to rélax you for.your‘.
~mext elass. C - ' &
This 15 m;lx;‘s:a’rter sheet. There are many other ways to |
incorporate sigir+ato the English classroom. You'll have no
problem coming up-with'ideas once you and your classes have
t‘he basics in your hanﬁl s. Fun intended :

Nancy J. Limbacher. Eastern J’u;nor High School, Riverside,
Connectieu ’ :

[N

And 2 Word (rom Emily Dickinson ¢

* A Word dropped ¢areless on a Page
May somulate an eve
When folded in perpetual seam
The Wrinkled Maker lie

From 1261, The Complef\e Poems of Emuly Dickinson,
edited by Thomas H. Johnson {Little. Brown'and Co.. 190).

-
3 -
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IDEAS FROM THE CLASSROOM .
L)
Talking and Hritinft about Literature

|&s that when the Carnegie Report addsrcssed

the prionties e high school curriculum, it listed hterature

first (High Skhool: A Répdri on Secondary Educasion in .

Ameriwca, The ICarnegic Foundation for the Advancement of
Teaching, Edhést-L. Boyer, Harper & Row, 1983, pp. 95-97)%,
As Boyer pulsit,

Reading, writing, speaking, and’ listening—along with
computation—are the basic tools of .education. But the
mastery of tanguage means more than acquiring these es-
sential skilis. During high school all students shouid move
towgrd culural hteracy "They should discover how language

)/{::an of culture, jprobably the most important part. They
should learn aboutthe variety of ways civilization is sus-
tained and enriched through a shared use of symbols.

As a first step we recommend_ghat all students, thirough
a study of literature, discovet ourfcommon literary heritage.

. and learn about the power and beauty of the written
‘ word. . . . Litefature add¥esses the cmolﬂ)nal part of the,
human cxperlcnce [t provides another perspective on his-
torical events, telling us what matters hat has tgattered
to ‘peaple in the past. Literature transmits from generatioh
1o generation enduring spiritual and ethical values. . . . As
great literature Spcaks to all-people, it must be avmlable to

* ~ all students. -

There canibe no more important activity in the curriculum
than reading literature—and talkir_:g and writing about it.

s +
1

“From "fgr the Nonge™ io “Like Now™:

Here’s an activity 4hat can be adapied, to almost any pre-
twentieth-century novel or play, It documents the timelessness
of characicr and theme and enables students to break through
theunfamiliar syntax of an earlier time, - ‘-'f
Select 2 scene between a male and a female characler critical

* 1o the novel or play. Identily your two best readers, one boy

and qne girl, and divide the remaining students into two groups
of boys (Groups A and C) and two groups of gitls {(Groups B
and D). Finally, choose three pieces of music for use as sound-
tracks—one¢ classical. one modern and popular. one contempo-
rary rock. >

sBefore explaining anythmg about the activity, ask the two
readers to prepare for the next day’s class the dialogue as it

-appears it the text. After they leave to rehearse their lines, -

send Groups A, B, C, and D into the four corners of the réom.

Ask Group A to eXamine YHE male character’s lines and to
paraphrase ¢ach line into modern standard English: ask Group
B io do the same lor the lines of thEemale character. Then
ask Groups C and D to follow the same procedure, converting:
the dialogue into modern Egglish slang. Instruct each group to
record its paraphrasings neatly enough *so that one of it
membess, selected by the group, can present the rewritten lines
in réenactments of the scenc on the followmg day. While stus
dents spend the remainder of the period working in their
4 . " \
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groups, nose around, exercrsing a bu ditorial discretion
~here ot suggesting 2 Better word there—but only when asked.
On the next day bring along a tape or record player and the
music you have chosen for soundtracks. Students will need
about ten minutes at the beginning of class to make finai
alieritions jn Jheir paraphrasmgs but to preserve the sponta-
neity of real ‘conversation, do not allow the readers from
Groups A and B and from Grouge C and D to reheatse. If
possible, arrange the desks to rese 3 thedtre and introduce
the first pair of readers, who present the scsne as it was
originally written, accompanied by classical music. Alfter the
applause dies, set1 the stage for the next presertation—this one
in modern standard English, with a popular modern melody in
the background. Scattered laughter will undoubtedly, make this
reenaciment longer thanthe previous one. After applause and
giggles subside, introduce the ‘last version, by far the
notsiest and funmiest version—modern English slang. The rock
number with its driving beat adds grit to this rendition, At its
conclusion, ask students what they lcarned.not ogly about the
liferary work you aré studying but also aboul the level of
language. .

Allan J. Ruzer. Glenbrook Souwth High School. Glenview,
Hthnois ' o ~ N

“American Authors and the Job Narket

Ignoring mu ndane restrictions of time, spacé, and economics,
this project presents noted American authors as potential can-
didates for “the’job opening in the English Department at
Moorestdwnriends School™ and asks students to ‘combine
biographical fesearch withsesume writing. Students also gain
insight into the operation of a small independent school at
which each faculty member wears several hats. Poe could
surely serve as the advisor to the I|terary magatine; Twain
might be an ideat director for the cighth-grade camping trip:
and ‘Hawthornes enjoyment of ice-skating might produce a
hocke}' coach for MFS. .
* Each student selects an Amencan author to investigate {n at
ledst three sources, which may include two of the followmg in
addition to a full-length study; .

American Auihors, 1600-1900 .
A Concise Dictionary of American Biography
Luerary History of the United States g
National Cyclopaedia of American Biography
Notable American Women, 1607-1950
Oxford Companion io American, History
Oxford Companion to American Literaiire } ,
Websier’s American Blography .

in the mcanume. the class arranges an jnterview with the
pnncnpal for a’description of the job opening. details of the
search and selection process, and the role of the resume. When
fesearch is compiete, each student decides the age at which his
or her author is applying and assembles the data in an attrac-




1
- N .

tive, one-page resume (o accoMpany the author’s application

for the job gt MFS." We use 3. L. Angel’s Complete Resume

Book (Pocket Books, 1980) ps d reference. IDEAS FROM THE CLASSROOM
Finally, as a.member of the search commuttee that screened :

the candidanes, ¢ach student writes a one- page summary of the continued from page 5 (N

interview. noung his or her applicant’s sirengths. weaknesses. PR

and general desirability as the best person 1o fill the position Colonists in the Classroom

There are opportunities for humor —Freneau was late for his

interview. detained by the Bntish—originality, and ethical

decision making—how would O Henry ‘present his police

Here are two assignments my Amencan literature classes enjoy
when we are studying lh‘aqlonial period.

., LI After We have read and’ discussed Paine’s Thg Crisis, |

.record :
: distnbute the followmg broadsheet and announce: *Less than-
Mary A, Wilhams, Moorestown Friends Schoul, | : one hour ago, Dr. Richard Sagor (substitute the name of your,
Moorestown. New Jersey - prnincipal, with his or her consent. of course) issued this sl%c—

' . mcht 10 be given to the entire sjudent body.”

l.ileraFy Window Shopping - - t, Richard Saéor, do hereby declare m:';sell' supreme ruler
and emperor of West Linn ngl'DSchool From this ume on,

" Ask swudents 1o divide a sheet of paper 1o three columns. In - the following regulations are in effect: . ' o

the first column they hist the most important characters in the
work 1o be discussed. If you want. specify a ranking of char- I Al students must bow 1o me whepever they see me. 3
acters (most important to least important. most admirable to .2 "Studenls are required to attend all classes. however, in #
least admirable} In the second column students jot down an order to be admitted 1o the classroom, each student .must
appropriate intangible gift for each character (courage. pa- pay the teacher 50¢. Of this 50¢. the teacher will pay.me 45¢.
tience. the ability to laugh ai oneself) that would dramaucally . All students gotng from the OId Building to the New Build-
change an aspect of that character’s behavior In the third ing. or from the New Buildingdo thc Ohdﬁulldlhg, must
column. they record a tangible gift for each character (karate pay a jli of 65¢, Students must have éxacl change.

lessons, psvchoanalysis. a subscription 1o Mad magazine) that . Guards will-be Pomd at all exuts of the school. Students
would help that character achicve the behavior or quality listed must’have peFmission from'me. in wrmng before they may

n column two -~
I have students work independentiy. assuring them that | exit the building. I

am anterested in thewr-ideas and (hat phere are po right or . Al any time+ students may be seasched any of their
wrong answers Later. we sharc answers. jusufying them by possesygQns may be confiscated. To app‘ly%e return of
referring to specifics in the work under discussion This light- ’ their poassions. students may submit to Me, Rollins a fist
hearted acuvity. 2 modification of strategy 68 in Valiwes Clarifi- of confiscateqd articles with reasorts why they shoulds be | «
cation. A Han_dbook of Practical Strategies for Teachers and returned Hls decision w|II be final.

Students by Sidney B! Simon. Leland W. Howe. and Howard . Swudents musl pay 75¢ of half of their homemade lunches
Kirschenbaum (Hart Publshing. 1972). 15 an excellent spring- 10 the-faculty guards upon enteniig the cafeteria. All st
board for further discussion and for wnung assignments dents are required to eatplunch n lhegcafel‘:;::e 12. stu-,

as, well
. Studems wishing, to use the Smoking Lounge will be

Joyce J Sumdeh‘ Norfolk, Public Schools, Norfolk, Vrrgmla escorted by facuity guards to lhal site Upon arnving,

e' . students will be required 10 pay @ usage charge f five
SPTC . cigareites to that guard -~

X ) ' . . All students will be photographed. finger, rlnled d voice-
L find the following four projects successful ways to.deal with printed for positive Eienufgcal[:on R and vor
the concepts of seting, plot. theme, and characterization |n
short fiction. These projects follow my presentation and dlscug
sion of a particular short story, and so | feet that siudents are food. 1n the underground swimming pool at Wtst Din

fairly ready to work wntulles‘elfénups on thew own. __.
1. begin by dividing the c[d3%5 o groups of four. Each High School. . o, -

‘group chooses a’short story of interest™to its group and onc Have a nice day! .
that Xnds itself to the concepts under consideration. | enjoy ' : Signed. , ,
* Lhis opener because it requires students to peruse and discuss a Richard Sagor
vancty of stories; )
Progect one: setting. Each group creates a mural 10 represent
the setung of the story it-selected. Prior to working on the
mural. the group submits a planning diagram and a one-page
explanation of how setting influenced the outcome {or another
aspect} of the story. ' .
Project iwo” plotr. Each group reviews its short story and * . . Y. - d ™
converts the plot into a workable dialogue for a skit or puppet v
show. Each group then presents its dramatic fersion of the
short swory Lo the class, complete with costumes, props, sound
effects, and other theatrical trappings. .
Project three: therme. Each group prepares—with justifica-
tions—a thematic statement’ for its story. Members of the
group then select a poem with a similar theme and present
both story and poem 1o the class, explalnmg and justifying
their thematic interpretation of both. Other students are ex-
pected Lo ask qucslions in preparation for a quiz on the
material covered in this unit. .

Refusal Lo comply with any of the above regulations witl
result in monetlary fines and/or imprisonment “without

.

. After students have read the slalement and order has been
restoted, I make this asmj'lmenl Write a speéch in the manner -
of Tom Paine, giving your reactions to the Sagor memo and
your jdeas ,about what should (could) be lone about it

ERI
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The second writing assignment in the colonial perio? comes -

roup"Aclwmcs
' ,; r
afler students have completed their study of Franklin. We , . Compile a list of terms that describe the Duke. Discuss the

ER
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“share two or three of Aesop's fables, noting the charactenstics
K@f the fable form The assignment. Choose one of Frankhn's
maxims and write a fablc that illustrates'nt

1.

N

Tolerate no

Uncleanness
in Bod

Cloath}g
or

\Hébitqtjg)n.

’

.,

Appfoachinﬁ “My Last Duchess,” Pen in Hand _

Browming's poem 15 an excellent vehicle [or WIIting assignments,
whtelt can vary froth skctchcs and drafts never to be rewgrked
10 polished and edited Ybest-work” papers 1, have categorized

*these writing suggesuions (o reflect l]ow I use them. but many, i
o[ coutse, (it more lhan one heading.

L

I urnal Entnes - \

1 ﬁtgcnbe a perton who reminds yopsof the Duke. =~ . /

2. Describe a person who reminds you of the Duchess.  *

3. Describe the visit of the-Envoy from his point of view,

4, Describe the Envoy's visit from the Dtlke’s point of view.'

5. Complete: “If the Dike lived today . ’ ’

6. Wnte a diary entry 1n which the Duchws describes a lyplcal
day in her life.

’

Activities for Individuals or Writing Partners

A

]

-

1. Write a scene with dialogue between the Duke and Duchcss X

at the height of a conflic. Indicate through a symbolic
object the outcotme of the scene.
2. Write a diafogue between the' Duke and his bride- to—be in

which the subject of his last wile is discussed. .

. Write a newspaper account on the death of the Duchess.

. Write$n article for the society page about the Duke’s
engagement.

. Describe the Duke as Fra Pandoff might if the artist were
outraged by the Duke's treatment of his wile. )

. Describe the Duke as his father and role model might.

i . Produce a diamanté about the Duke and/or the Duchess.

¢ Write a formal, (scholarly) paper in which you analyzc h
soctal. historical, phllosophlcal psycho'oglcal or ae
values of “My Last’ Duchﬁs

. Write a'ritical papef in which you addres$ whar Browmng
says as well as how he says it. Incorporale your aesthetic
judgment: How well does he say it? ks it worth saying?

Nl 3

3

A
il

[ 4

connotative and denoiative meanings of the terms «

2. Clanfy the chiracierizations of the Duke, the Duchess, ané
the Envoy.

3 Load a description of the.Duchess with entotional words as
you describe her relztionshf» with Frir Pandoff, with the
.servant (the “officious fool™), and\wllh the “white mule
Develop a favorable bias first and then ai unlgvorable one,
but change no facts. ¢

4. Refine the dialogue scenes writign carber or develop new
ones for dramatzation on videotape of as classroom theatre

Ben J.'Stewari.- Pine Foresl Senior Htgh School,
Fayetteville, North Carq‘ma ce

N

ANl Hail, Macbeth

Each year when its ume to read Macbeth, students *approach
m task with reservatiogs, They Ve-eard from older claSsmale§_\

t1t's fun But also that*1t’s rough, -Each year I create a
classroom that reflects my enthusmsm for the 1ask ahedd and
stumulates thear curiosity. .
¢ Before studentz’enter 1the room (preferably on Mond’hy. to
give me time- over the weekend for preparation), 1 have used
the chalkboards, bulletin boards. walls, and windows to display
words and symbols relevant to the play | regycle Halloween
decorations, hanging cardboaed wuches and cat ffom the
ceiling. 1 border the bullcun boards with fack and grey paper.
, Brom trée branches h.hang daggcrs. shiflds, bloody swords,
and a golden crown—culouts ¢ other replicas. A witches’
kettle with dry ice creates a wonderful effect, and of course the
room is darkened. The opening scene is playing on record or
tape as students enter. but ghostly muslc of your choice may
be substituied. - .

I stimulate interest in the action of the play itself by writing

1

" on the board as many words as 1 can think of that suggest the -

play: Murder! Ghosts! Regicide! Insamty! War! Witches!
Blood! Mnfanticide! Prophecy! Daggers! Somnambilism!
Swords! Love! Hate! Passion! Death! Suicide! Grebt™Ambi-,
tion! Power! Politics! Assassins! Solloquies! Grief! Tragedy!
Students are certainly provoked into questions and comments—
even if only to inquire if"the teacher has finally gone off the
deep end. *

Using the words on the hoard and the ob;cc:s about-the
toom as springboards to an introductory discussion, “1 poipt
sut Lhe relevancy of the play to twentieth-century audlclzees




. Political assassination and its consequences
. Warfare and treason P
. Mafitzl relationships 9 *
Power and poliucs  + = ‘
5. Ambition and greed ) ’ _
6.! Tragic consequences of personal desire for power

Most siudents agree that this list has a current ring, and I try
to establish that reagdi acbeth can help us to understand
+ our own times. Later, ill encourage students to bechbme
involved in the play iselt—by-presenting scenes, by’ viewing
films. by listening to recordings, even by studying maps “bf
Scotland. But day one has put ug alt in high sptrits for tomof-
row and tomorrow and tom orrow. -

Patricia S. Gray, Norrhside !ndependem School Drsrrfcr
* San Aneonio, Texas

f. .

Bible as Literature

When' | teach. the Bible as Ierature, I use music and film to
enrich the course and to motivate studenis. Slides and film-
strips are readhly available and easy to choose from. Films are
also easy (o find although [ 1ry to'select ones that students
would not otherwise see, D. W. Griffith's sileat film Judith of
Bethuba has become a favorite with my classes. «

The music | choose ranges from classical to reggae to rock.
I play 1tgat the onset of the class perlod and as | take at-
tendance or check homework.,Below is a discography of some
of the music ['ve used. I1s a élon list that excludes the more
obvious. medieval chants, gospel music, and opera, which are
found easily (n the Iihr’ry‘s card catalog. -

Baez, Joan. “Little Moses” in Jogn Baez. Vanguard,
RESS078.. -~ ‘

Baez, Joan. “Put Your Hand in the Hand" in_Blessed
Are . . . Vanguard, VSD657011, 1970.

Chad Mitchell Trio. “The Virgin Mary” in Reflecting.
Mercury., SR&0891.

Cotlins, Judy. “King David™ in Bread and Roses. Elekitra,
TE1076, 1976, -

Dowe, B.. and F. McNaughion, “Rivers of Babylon™ in The
Harder They Come. Mango Records, MLPS9202, 1372.

Handel, George Frederick. Messiah. Columbia Maslerworks,
MZL263.

McLean, Don. “Babylon™ in Amerlcaanled A\'nsls,
UASS535, 1971,

Peter, Paul, and Mary. “A Man Went into Egypt
Moving. Warner Bros., W51473, 1963,

Rice, Tim, and Andrew Webber. Jesus Christ Superstar.
MCA Records, MCA2-10000,.1970.

Rice, Tim, and Andrew Webber. Joseph and His Amazmg
Technicolor Dreamcoat, MCA Records, MCA399, 1974,

Schwhrtz, Stephen. Godspell. Bell Records, 1102.

An mtemtmg assignment ‘uses Psalm 137:1-6 and the Baby-
lon Songs by Dowe and McNaughton and by McLean. The
contrast between the traditional treatment and the reggae helps
students explore the meamng of the psalm

At the end of the unit, students hand in their own creative
projects, including posters, paintings, sculpture, music, poetry,
and even original fi Im Although they balk at first, they usually
find the task challengmg and are for the most™ part highly
succéssful. .

Mindy Chermak. John Dewey High School, Brookiyh,
New York




